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“To be able to travel independently and safely gives individuals their 
freedom, and the ability to take control of their lives. It brings the person 
those feelings we all yearn for; happiness, self-worth and self-fulfilment.”
Dr Desirée Gallimore, The Essential Guide to Safe Travel Training for Children with Autism and Intellectual Disabilities
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OVERVIEW
This guide provides an overview of Community Rail Lancashire’s (CRL’s) 
Railway Confidence Programme for working with children who have SEND 
(Special Educational Needs and Disabilities) and mental health needs. It is 
intended to provide guidance and advice for teachers wishing to engage 
with the programme, and for those working within the rail industry, including 
train operating companies (TOCs), station partnerships and community 
rail partnerships. CRL strives for equality within all programmes, including 
education, and this document is intended to provide advice for working with 
children with different types of SEND. 

This guide also outlines how the programme helps young people to gain the 
confidence to travel independently to become ‘the passengers of the future’. This 
programme has been developed by Community Rail Lancashire in partnership 
with the British Transport Police (BTP), The Association of Community Rail 
Partnerships (ACoRP) and Northern, and can be used by any teacher, train 
operating company, station partnership or community rail partnership. CRL may 
be able to provide assistance if required. 

It is important not to stereotype young people with SEND, and adapt sessions on 
a case by case basis, viewing all young people as unique individuals. 

Encouraging railway use in people of all ages and of all abilities, needs, cultures 
and religions is also vital. The programme may also assist in helping some young 
people in seeking employment within the rail industry. It is only by encouraging 
people when they are young that they will become lifelong users, as well as view 
the railway as a future employment option. 

A range of travel skills are addressed within the Railway Confidence Programme; 
through initial contact with the school, planning sessions with the teacher, a train 
journey with selected activities, with the final aim of enabling young people to 
travel confidently (independently or with support) when they reach an appropriate 
age. These travel skills may include the ability to plan and remember a route, 
making decisions, communication (such as asking for assistance) and confidence. 

Community Rail Lancashire is the umbrella organisation covering four community 
rail partnerships (CRPs) that cover a total of five lines or routes; one of the 
biggest groups of CRPs in the country. Community Rail Partnerships are designed 
to involve local people in the support and development of local and rural routes, 
services and stations. There are over 60 community rail partnerships throughout 
the country and these partnerships are part of a federation that is overseen 
by the Association of Community Rail Partnerships (ACoRP), a membership 
organisation that is supported by the Department for Transport.

Community Rail Lancashire is committed to educating young people of all 
abilities and backgrounds about the railway, to enable them to use it confidently 
and safely in the future.

To download an accessible version of this document, please visit:  
https://downtheline.org.uk/projects/the-railway-confidence-programme/
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PART ONE

ADVICE FOR TEACHERS  
AND EDUCATION PROFESSIONALS
The Railway Confidence Programme is aimed at building the confidence and ability of your pupil(s) around 
the railway, and is free-of-charge. 

CRL currently engages both mainstream and special needs schools, offering young people with SEND the 
chance to experience the railway and learn how to use it.

CRL also aims to increase the confidence of parents who want to use public transport with their children by 
providing a ‘Passport to Safe Rail Travel’ to their child; which not only demonstrates the learning their child has 
undertaken, but also gives them free rail travel on their local line for 3 months, when accompanied by a fare-
paying adult (this scheme currently only operates within Lancashire and parts of Greater Manchester).

This programme is largely aimed at SEND schools; however, mainstream schools can use the programme for 
some or all of their young people if they require it; for example, for specifically targeted groups within the class 
or school. SEND schools can also opt for the standard academic CRL programme if they prefer, which focuses 
on the National Curriculum within Key Stages 1 and 2, and building skills within academic subjects.

The programme will be most beneficial for young people who need to increase their confidence surrounding 
independent and group travel, or who require a clear step-by-step guide to railway use.

The programme can be carried out at any stations and at any time of the year.

The programme aims to address the gap between young people with special educational needs and 
disabilities, and many of those young people without them; ensuring that every young person and future adult 
has the tools and confidence they need to travel in the future, giving them every opportunity for employment, 
health, education and socialisation.

Community Rail Lancashire’s Young Person’s Passport to Safe Travel has evolved following five years of 
experience and knowledge developed whilst working with over 5,500 primary school children. This is recognition 
of the 6 hours of study on rail history, use of timetables, safe travel and railway related safety issues.

On completion of the Education Programme each child receives a Passport, which enables them travel, free of 
charge for 3 months, on their designated local line services when accompanied by a fare-paying adult.

The Passport to Safe Travel was entered into the 2014 National Community Rail Awards in October and took first place 
in the ‘Involving Young People Category’. Visit https://downtheline.org.uk/projects/passport/ to find out more.
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HOW THE PROGRAMME WORKS
Below is a step by step guide to planning your programme and some information about who may be 
available to assist you.

HEALTH & SAFETY
When taking part in any activities on the railway, health and safety are vital considerations. Your 
representative may be able to provide you with an example risk assessment, but if this is not possible, they 
will be able to assist you in writing one by providing details of relevant risks. Representatives will bring a 
relevant DBS certificate to the first meeting.

You must ensure that you explain all the health and access requirements of your pupils to the representative, who 
will ensure station staff are aware. You must also ensure your staff-pupil ratio does not include the representative. 

Your pupils will be provided with hi-vis jackets if they are spending time at the station beyond boarding 
the train; such as identifying station features. All resources such as worksheets will be provided by the 
representative, and you must ensure that your pupils bring their lunch (unless you have arranged to return to 
school for this) and appropriate footwear and outerwear.

You must arrange your own travel to the station unless otherwise indicated, and if you choose to visit another 
location such as a café you must ensure you fund this. However, the journey will be completely free, and there 
will be no charge for the representative’s time.

Day One A representative of your local train operator, Network Rail or community rail partnership will come into school to discuss your 
pupils, requirements and the programme.
At this meeting you will be able to explain the needs of your pupils, including any specific safety or access needs, their 
academic and communication levels, and set the times and dates you feel would work best for you.
You will all decide which activities you would prefer to undertake with your class on the trip.

Day Two The representative and any other adults who may be involved will return to school on another day to meet the pupils.  
This is essential to ensure a level of familiarisation before the trip, and also to discuss vital safety information with the group. 
The representative will explain where the pupils will be going and when, what to expect, and how to stay safe,  
using images to clarify.
They will also bring activities for the young people to complete, that could include; a planning timeline for the intended 
journey, selecting what they might need to take on a normal rail journey (such as a ticket, water, or house keys), or looking at 
railway items and artefacts and creating artwork. 
Finally, there will be time for questions.

Day Three You will meet your representative at the station, and will need to ensure your own travel to the station unless your 
representative indicates they can assist. Your train travel will be free of charge. 
You will have decided your activities ahead of time, but they may include; spotting station safety features and creating a 
mind-map picture sheet, interacting with station staff (where possible), undertaking a round-trip on the train and spotting 
landmarks on the journey, using timetables, creating new safety signs, and many more. 
Your representative will have informed you of the arrangements for your journey, but it can be as long or as short as you feel 
is appropriate (within reason). You may wish to request a destination, such as a café to practise further independence skills.
You will then be accompanied back to your local station where there will be time for questions before you return to school.

Follow Up Many teachers use the programme as a starting point for wider in-school projects, that may include half-termly and termly 
schemes of work such as within English or art. 
There may also be funding available for projects with your local train operator; 
this should be discussed with your representative.
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ACTIVITY SUGGESTIONS  
AND CONSIDERATIONS
Many children who have SEND will be able to participate in the full range of academic activities that can 
be offered; the teachers and education professionals will select which ones. In the case of necessary 
adaptations, please see a brief list below, which is not exhaustive. 

These will be selected in partnership with the representative, class teacher and other staff members, to 
ensure activities are appropriate and can be completed by their pupils. If you have further suggestions for 
activities, or would like to alter an activity to make it simpler or more complex, please discuss them with your 
representative, who will be happy to help.

General Activities Benefits to Pupils

Identifying station icons and designing our own Ensuring children understand station signage.

Identifying safety signs and designing our own Ensuring children have a clear understanding of safety.

BlueAssist card practise writing Giving children with communication needs the ability to 
communicate without talking.

Travelling along the set route and then labelling and illustrating 
a line map to identify landmarks

Ensuring children know the route they have taken  
and can identify it.

Journey planning before the trip with a visual timetable format,  
use of timetables for some pupils where appropriate

Enabling children to plan their own journeys  
and better learn a route.

Coping with change; discussing change when it happens (such 
as cancelled journeys) and creating stories (pictorial or written) 
to explain what we can do when this happens

Giving children the ability to cope when things change, 
increasing their resilience and confidence.

Preparation for tunnels, noise, crowds - discuss possible 
strategies with teacher, such as counting stations, mindfulness 
activities, and practise these in-school

Giving children with sensory needs strategies to enable travel.

Purchasing tickets - where possible, a member of ticket office 
staff can be available to ‘sell’ (without cost) tickets to pupils, 
where they should ask for a single or return, as well as their 
destination name

Enabling children to travel independently in the future by 
practising interacting with staff.

Remembering the route game - representative brings pictures 
of the route which children must order (following the trip)

Ensuring children will be able to identify and independently 
use the route again in the future.
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New ideas are always welcome, so feel free to discuss these with your 
representative. This may include academic requirements, or even involving this 
programme in a school project. For further details of possible academic activities, 
please visit www.downtheline.org.uk/curriculum

Special needs schools and mainstream schools  
are both welcome to engage in the project. 

If you are interested in taking part, please contact the Association of  
Community Rail Partnerships at info@acorp.uk.com or call 01484 548 926.

If you are within Lancashire, or Greater Manchester, please contact  
Community Rail Lancashire at info@downtheline.org.uk or call 01254 386 579.

ACTIVITY SUGGESTIONS AND CONSIDERATIONS

General Activities Benefits to Pupils

Using play-dough to create trains and passengers, creating 
verbal and non-verbal travel stories with them

Giving children with communication needs the ability to 
demonstrate their learning non-verbally through play.

Writing postcards following the journey (pictorial and written) 
to explain the route and processes

Ensuring children can demonstrate their learning, as well as 
their level of enjoyment.

Soundscapes of the journey which pupils can then describe and discuss Giving children with visual impairments a preparatory experience.

Creating a dance to explain the journey we took Ensuring children with communication or focus needs are able 
to communicate their learning in an engaging way.

Examining and discussing rail artefacts such as hats,  
uniforms and signs

Children are able to relate to parts of the railway before 
undertaking the trip.

Spotting features from the train using an I-spy, which encourages 
children to spot local landmarks and landscape features 

Ensuring children are identifying features of the route as they travel.

A range of art activities Artwork both before and following the trip to ensure children 
are engaged and can relate to some or all of the programme

Station checklists to check the station is safe Children feel they have a connection to the station by 
‘checking it’ for the rail company

Packing a fake bag to prepare for a trip (laminated cards) Children understand what they need to take (they may need 
medication such as inhalers) and that a ticket or money for a 
ticket is a requirement.
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“The Government is committed to ensuring that disabled people have the 
same access to transport and opportunities to travel as everyone else. 
Train Operating Companies are expected to train their frontline staff in 
recognising people with hidden disabilities and providing them with the 
appropriate assistance. The Department for Transport is funding the Rail 
Safety and Standards Board (RSSB) to undertake a competition, on making 
the railway more accessible to those with hidden disabilities.  
This competition consists of £380k of funding to demonstrate various 
‘proofs of concept’ and will be launched in September.”
Peter Wilkinson, Managing Director, Passenger Services, Department for Transport.

General Activities Benefits to Pupils

Using play-dough to create trains and passengers, creating 
verbal and non-verbal travel stories with them

Giving children with communication needs the ability to 
demonstrate their learning non-verbally through play.

Writing postcards following the journey (pictorial and written) 
to explain the route and processes

Ensuring children can demonstrate their learning, as well as 
their level of enjoyment.

Soundscapes of the journey which pupils can then describe and discuss Giving children with visual impairments a preparatory experience.

Creating a dance to explain the journey we took Ensuring children with communication or focus needs are able 
to communicate their learning in an engaging way.

Examining and discussing rail artefacts such as hats,  
uniforms and signs

Children are able to relate to parts of the railway before 
undertaking the trip.

Spotting features from the train using an I-spy, which encourages 
children to spot local landmarks and landscape features 

Ensuring children are identifying features of the route as they travel.

A range of art activities Artwork both before and following the trip to ensure children 
are engaged and can relate to some or all of the programme

Station checklists to check the station is safe Children feel they have a connection to the station by 
‘checking it’ for the rail company

Packing a fake bag to prepare for a trip (laminated cards) Children understand what they need to take (they may need 
medication such as inhalers) and that a ticket or money for a 
ticket is a requirement.
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PART TWO

ADVICE FOR TRAIN OPERATING 
COMPANIES, NETWORK RAIL,  
COMMUNITY RAIL PARTNERSHIPS  
AND STATION PARTNERSHIPS.
This section of the guide is aimed at TOCs, Network Rail, CRPs and Station Partnerships, and will help you 
to plan how you can be involved in the Railway Confidence Programme. 

Help is available and we recommend contacting CRL in the first instance if you require assistance or advice.

The programme aims to instil confidence and excitement in young people with special educational needs 
and disabilities on the topic of the railway. It can be carried out in mainstream schools, which contain pupils 
both with and without special education needs, or with special needs schools, which provide specialist 
environments for those with SEND. Further explanations of SEND can be found within this guide. 

Community Rail Lancashire has developed this programme in partnership with the Association of Community 
Rail Partnerships, Northern and the BTP. We recommend developing your use of the programme in partnership 
with CRL, your local train operator and, where possible, with the BTP and with other relevant groups. 

Working with young people with SEND can be seen as ‘too difficult’, and this guide aims to challenge that 
misconception and clarify the simple processes and considerations you may need to make. All young people 
have the right to travel, and should have guidance to enable them now and in the future; especially when we 
consider that some young people with SEND will not be able to hold driving licenses in the future. 

Working with all young people is a rewarding experience; it gives them confidence and the ability to travel 
safely, it increases passenger numbers on our local lines and it enables inclusion at a national level. It also 
ties into the community rail strategy, enabling diverse groups to access the railway and increasing community 
engagement, inclusion and cohesion.
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TYPES OF SPECIAL 
EDUCATIONAL NEED  
AND DISABILITY (SEND)
It is essential that the type of SEND requirements are known before the trip. 
Children with different needs will require different approaches and activities, 
and it may be suitable in some cases to group children by additional need for a 
trip, rather than by age, though this decision will be made by the class teacher. 

Prior to the visit, you should discuss a number of factors with the class teacher, 
including;

• Numbers and ages of children

• Sensory considerations 

• Learning and social levels

• Safety considerations 

• Hygiene needs

A short train journey may be more suitable for some groups in certain cases; this 
should be decided with the class teacher. A list is available in the appendix (page 
22), which outlines some types of SEND. This list is not exhaustive, but includes 
many of the common types of SEND that may be encountered in mainstream and 
special needs schools.

There is a wide range of research available to give additional advice on types of 
additional need; recommendations for reading and websites can be found in the 
further reading section on page 21. Some key websites include;

www.autismeducationtrust.org.uk

www.blueassistuk.org.uk

www.makaton.org

www.mentalhealth.org.uk

www.autism.org.uk
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AN EXAMPLE DAY
Below is a step by step guide to planning your programme and some information about who may be 
available to assist you.

Day One After contacting a local school, you must go into the school to discuss the pupils, their requirements and to 
develop the programme.
At this meeting you will discuss the needs of the pupils, including any specific safety or access needs, their 
academic and communication levels, and set the times and dates.
You will also work together to decide which activities you will undertake with the class on the trip.

Day Two You will return to school on another day to meet the pupils. This is essential to ensure a level of familiarisation 
before the trip and also to discuss vital safety information with the group. 
You will explain where the pupils will be going and when, what to expect, and how to stay safe,  
using images to clarify.
You will also bring activities for the young people to complete, that you will already have decided with the class 
teacher, that could include; a planning timeline for the intended journey, selecting what they might need to take 
on a normal rail journey (such as a ticket, water, or house keys), or looking at railway items and artefacts and 
creating artwork. 
Finally, there will be time for questions.

Day Three You will meet the class and teacher at the station.
You will have decided your activities ahead of time, but they may include; spotting station safety features and 
creating a mind-map picture sheet, interacting with station staff (where possible), undertaking a round-trip on the 
train and spotting landmarks on the journey, using timetables, creating new safety signs, and many more. 
You will already have discussed this, but the journey should be flexible within reason, based on the class 
teacher’s need and recommendations, and may include a final destination or be a round-trip. The teacher may 
wish to request a destination, such as a café, to practise further independence skills.
You accompany the class back to their local station where there will be time for questions before  
they return to school.

Follow Up Many teachers use the programme as a starting point for wider in-school projects, that may include half-termly 
and termly schemes of work such as those within English or art. Discussing this with the teacher may result in 
additional work being produced, which you can then display.
There may also be funding available for station projects with schools, such as artwork, planting,  
media and performance.
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Different types  
of stations 

Large stations may be overwhelming for some 
pupils, but also provide a great deal of learning 
opportunities including interacting with staff. This 
should be discussed with the teacher. 

Smaller stations may be easier to cope with for 
some pupils, and this should be discussed with 
the teacher. However, it may mean there are no 
rail members of staff to interact with.

Levels of staffing A large staff base will enable you to work with 
multiple classes within the same school.

A small or part-time staff base will limit your ability 
to work with multiple classes, and you may wish 
to specify that you are only able to work with one 
group. We recommend requesting the oldest year 
group, in order to be able to work with them on 
a yearly rotation. You may also wish to approach 
other groups such as the BTP to request additional 
help. 

With and without 
a private room

Having a private room is very useful for storing coats 
and bags, undertaking activities, and eating lunch. 

If you do not have access to a private room, you 
may wish to consider asking the class teacher to 
arrange for lunch in school. You could alternatively 
arrange a different end location, such as a 
museum or a park (weather dependent).
Remember! Clipboards should be given to pupils 
to enable them to complete work on the train.

Alternative 
locations

Alternative locations such as parks, museums, 
cafés and galleries can add to the social and 
confidence experience, giving the children new 
learning opportunities.

Clarify with the locations beforehand if there is 
a charge, and ensure that the class teacher is 
aware of this charge to the school, as well as 
deciding together if the location is appropriate 
and reachable from the train station (taking access 
requirements into account).
Remember! You must make sure that there is 
toilet access, and consider that it may need to be 
a disabled toilet facility.

There may be further rail considerations to make, including but not limited to;

Remember; confidence and inspiration is the goal!
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ACTIVITY SUGGESTIONS  
AND CONSIDERATIONS
Many children who have SEND will be able to participate in the full range of academic activities that can 
be offered (see www.downtheline.org.uk for school activity examples). However, there will be some young 
people who have specific needs which will need to be considered. The list below sets out some of the 
areas you may need to take into account. Remember, these must be selected in partnership with the class 
teacher or other staff members, as they will know which activities are appropriate and can be completed 
by their pupils, and some alternations may still need to be made to activities where requested. 

This list outlines some activity considerations you may need to make when discussing different types of SEND.  
However, the class teacher is best placed to inform you, and this list is intended to help with general activity development;

Need Activity

Motor skills  
(general, arms, trunk, head, legs)

General; Some or all of the below.
Arms; visual activities, discussions, digital work where able.
Legs; presume wheelchair/frame use (trip consideration), rest spaces and times,  
speed of movement considerations.
Trunk; visual activities, discussions, digital work, work with hands.
Head; visual activities and discussion.

Sensory  
(touch; positive and negative)

Positive to touch; games, play dough, active movement, dance, artefacts from the railway.
Negative to touch; visuals, discussions, writing postcards, timetable mathematics.

Sensory  
(sound; positive and negative)

Positive to sound; music, train travel.
Negative to sound; possible trip consideration, visual sessions, interactive sessions.
Hearing Impairment; visuals (objects of reference, photos, videos), matching and timeline/organising activities.

Sensory 
(sight and light; positive and 
negative)

Positive to light; videos, train travel, i-spy.
Negative to light; interactive activities such as play-dough.
Visual Impairment; sound use, soundscapes, discussion.  
There may be a guiding requirement which may require facilitation.

Behavioural needs,  
ADD/ADHD

Challenging behaviour and language / ADD / ADHD; frequent, small, engaging activities, back up options.

Speech and language, 
interaction

Overt speech and language / interaction; discussion, video, movement.
Negative to speech and language / interaction; activities to undertake independently, relevant to interests.
Language communication barrier; work with teacher to assess curriculum level, set activities at this level.

Anxiety and some other mental 
health needs

Journey anxiety; preparation in-school (Incl. videos and photos), social story cards, line map to follow en-route 
(station counting), visual and written personal timetables
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The following list contains specific activity examples which may be undertaken by a range of pupils. The 
teacher will be able to determine which are appropriate;

Examples of activities can be acquired by contacting Community Rail Lancashire.

General Activities Benefits to Pupils

Identifying station icons and designing our own Ensuring children understand station signage.

Identifying safety signs and designing our own Ensuring children have a clear understanding of safety.

BlueAssist card practise writing Giving children with communication needs the ability to 
communicate without talking.

Travelling along the set route and then labelling and illustrating 
a line map to identify landmarks

Ensuring children know the route they have taken  
and can identify it.

Journey planning before the trip with a visual timetable format,  
use of timetables for some pupils where appropriate

Enabling children to plan their own journeys  
and better learn a route.

Coping with change; discussing change when it happens (such 
as cancelled journeys) and creating stories (pictorial or written) 
to explain what we can do when this happens

Giving children the ability to cope when things change, 
increasing their resilience and confidence.

Preparation for tunnels, noise, crowds - discuss possible 
strategies with teacher, such as counting stations, mindfulness 
activities, and practise these in-school

Giving children with sensory needs strategies to enable travel.

Purchasing tickets - where possible, a member of ticket office 
staff can be available to ‘sell’ (without cost) tickets to pupils, 
where they should ask for a single or return, as well as their 
destination name

Enabling children to travel independently in the future by 
practising interacting with staff.

Remembering the route game - representative brings pictures 
of the route which children must order (following the trip)

Ensuring children will be able to identify and independently 
use as route again in the future.

Using play-dough to create trains and passengers, creating 
verbal and non-verbal travel stories with them

Giving children with communication needs the ability to 
demonstrate their learning non-verbally through play.

Writing postcards following the journey (pictorial and written) 
to explain the route and processes

Ensuring children can demonstrate their learning, as well as their 
level of enjoyment.

Soundscapes of the journey which pupils can then describe and discuss Giving children with visual impairments a preparatory experience.

Creating a dance to explain the journey we took Ensuring children with communication or focus needs are able to 
communicate their learning in an engaging way.

Examining and discussing rail artefacts such as hats,  
uniforms and signs

Children are able to relate to parts of the railway before 
undertaking the trip.

Spotting features from the train using an I-spy, which encourages 
children to spot local landmarks and landscape features 

Ensuring children are identifying features of the route as they travel.

A range of art activities Artwork both before and following the trip to ensure children are 
engaged and can relate to some or all of the programme

Station checklists to check the station is safe Children feel they have a connection to the station by ‘checking 
it’ for the rail company

Packing a fake bag to prepare for a trip (laminated cards) Children understand what they need to take (they may need 
medication such as inhalers) and that a ticket or money for a 
ticket is a requirement.
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COMMUNICATION
In the case of many SEND needs, sessions many only need small amounts of 
modification from the sessions delivered in mainstream schools (see www.
downtheline.org.uk/curriculum for examples). Others will need significant 
adaptation, including in length of presentation, presentation style, equipment, 
and interactivity. You should adapt your behaviour and language as needed, 
following discussions with the class teacher. This may include levels of sound, 
gestures and vocabulary level, which the teacher will be able to discuss with you.
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A key tool when working with any young people is ensuring use of visuals; 
photos, pictures and videos will all help with both focus and information retention. 
Objects Of Reference (OOR) such as toy trains or miniature safety signs may also 
be used to remind pupils visually what you are referring to. Makaton can also be 
used in some cases. Makaton is a language programme using signs (from British 
Sign Language) and symbols to help people to communicate. It is designed to 
support spoken language and the signs and symbols are used with speech, in 
spoken word order. Advice on Makaton can be found at www.makaton.org. 

There can be some worry about how to refer to people who have additional 
needs or disabilities. Don’t worry! You will be discussing their requirements with 
the class teacher. The teacher will be able to help you understand the best way to 
refer to and talk with the pupils.
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HEALTH & SAFETY
When taking part in any activities on the railway, health and safety are vital 
considerations. Teachers will undertake a risk assessment prior to the trip, and 
you may be asked to assist with identifying risks.

You must ensure you have a DBS check which should be produced when 
requested at the school.

You should not be included in the staff to pupil ratio, which is a legal requirement 
within the school. You must ensure you are aware of all health and safety 
requirements of pupils, and that you pass this information onto any relevant 
station staff.

Pupils must wear hi-vis if completing any activities on any stations. You should 
provide all resources, including clipboards (though the teacher may be happy to 
provide pencils etc). You should remind the class teacher to ensure pupils bring 
lunch, or that lunch is arranged at another location or within school, and that all 
children dress appropriately.

The Railway Confidence Programme should be free, and there should be no 
charge to the school for either your time, resources, or for train travel.

You must not photograph young people without prior written consent to do so, 
and if you intend to use images online or for any other purpose, you must ensure 
you have written permission for this.

Some young people will have a very good understanding of personal safety on 
the railway, and others will have less understanding. The main consideration 
is ensuring that all accompanying staff are aware of requirements prior to the 
trip, and that they have had the opportunity to fully discuss any of their safety 
concerns. Staff at relevant stations and on relevant trains should also be informed 
ahead of the trip, and not only in cases of physical access requirements.

Access to disabled bathroom facilities is limited, and where these will be required, 
it forms part of the planning process.
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TRAINING
Community Rail Lancashire offers training surrounding working with young 
people who have additional needs, aimed at assisting TOCs, CRPs and other 
rail groups free of charge. 

Half-day session - Implementing a Confidence Programme

This session focuses specifically on implementing the Railway Confidence 
Programme on your local line(s) or developing your own Confidence Programme.

It will detail how to contact schools, considerations that need to be made, give 
activity examples and assistance with creation of new activities, and advice on 
appropriate communication. 

It will also focus on raising awareness of some ‘hidden disabilities’ such as Autism 
Spectrum Disorder, outline a range of common needs and disabilities and address 
misconceptions. 

You will receive session plans for working with young people for a range of activities.

To enquire about available training or to enquire about using the Railway 
Confidence Programme on your local line(s), please contact Community Rail 
Lancashire at info@downtheline.org.uk or call 01254 386 579.
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APPENDIX
The list below refers to some of the most common types of additional cognitive 
and mental health needs. For further information, please refer to the further 
reading within this booklet. 

ASD (Autism) – Autism is a lifelong developmental disability that affects how 
people perceive the world and interact with others.
 Autism is a spectrum condition, meaning that people with autism are affected 
differently and will have different needs, such as communication differences. 
Some autistic people also have learning disabilities, mental health issues or other 
conditions, meaning people need different levels of support. 

Aspergers – Asperger syndrome is one of several previously separate subtypes 
of autism that were included in the single diagnosis of autism spectrum disorder.
 Affected children and adults can have difficulty with social interactions and 
may exhibit a restricted range of interests and/or repetitive behaviours.  
Motor development may be delayed, leading to uncoordinated motor movements. 
Those with Asperger syndrome do not have significant delays or difficulties in 
language or cognitive development. 

BESD – Behavioural, emotional and social difficulties – Behavioural, emotional 
and social difficulties (BESD) is an umbrella term to describe a range of complex 
and chronic difficulties experienced by many children and young people.  
The special education needs and disabilities (SEND) code of practice describes 
BESD as a learning difficulty where children and young people demonstrate 
features of emotional and behavioural difficulties.
 The term behavioural, emotional and social difficulties (BESD) covers a wide 
range of special educational needs. This includes children and young people with 
emotional disorders and conduct disorders/hyperkinetic disorders – including 
attention deficit disorder or attention deficit hyperactivity disorder (ADD/ADHD). 
ADD and ADHD can both affect behaviour and concentration.

CP – Cerebral Palsy – Cerebral Palsy is a group of permanent movement 
disorders. Symptoms may include poor coordination, stiff muscles, weak muscles, 
and tremors.There may be problems with sensation, vision, hearing, swallowing, 
and speaking. Other symptoms may include seizures and problems with thinking 
or reasoning.

DS – Down’s Syndrome – Down’s Syndrome may result in physical growth 
delays, characteristic facial features and mild to moderate intellectual disability.

Dyslexia – Dyslexia is characterised by trouble with reading. Problems may 
include difficulties in spelling words, reading quickly, writing words, pronouncing 
words when reading aloud and understanding when reading.

Dyscalculia – Dyscalculia is difficulty in learning or comprehending arithmetic, 
such as difficulty in understanding numbers, learning how to manipulate numbers, 
and learning facts in mathematics.

GLD – Generic learning difficulties – GLD is an umbrella term to describe any 
one or more of the difficulties and impairments in this list.

HI – Hearing impairment – Hearing loss, also known as hearing impairment,  
is a partial or total inability to hear. A deaf person has little to no hearing.  
Hearing loss may occur in one or both ears. Hearing impairments may cause 
difficulties in communication.

VI – Visual impairment – Visual impairment is the functional limitation of the  
eye or eyes or the vision system, with regards to level of vision for an individual. 
Visual impairments can create significant difficulties when it comes to travel and 
parts of everyday life.
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MLD – Moderate learning difficulties – The general level of academic attainment 
of these learners can be significantly lower than that of their peers. Generally they 
may have difficulty acquiring literacy and numeracy skills. Other difficulties may 
include associated speech and language delay, low self-esteem, low levels of 
concentration and underdeveloped social skills.

PMLD – Profound and multiple learning difficulties – People with profound and 
multiple learning disabilities have more than one disability. Their main disability is 
often a profound learning disability. This means they need a high level of support, 
and they might have other disabilities as well, including physical and mental 
health considerations. People with profound and multiple learning disabilities may 
need a lot of support and they may also find it very difficult to communicate.

SLD – Severe learning difficulties – A severe learning disability will be identified 
at birth or in early childhood. Someone who has a severe learning disability may; 
have little or no speech, find it very difficult to learn new skills, need support 
with daily activities such as dressing, washing, eating and keeping safe, have 
difficulties with social skills and need life-long support.

MSI – Multi-sensory impairments – Children who have a multi-sensory 
impairment have both vision and hearing loss. Their sensory loss may be present 
at birth or acquired later. Some of these children also have medical, physical and 
cognitive disabilities. MSI impacts on all areas of learning and children may need 
additional support to learn to communicate and develop socially. 

PD – Physical difficulties – Many causes and conditions can impair mobility and 
movement. The inability to use legs, arms, or the body trunk effectively because 
of paralysis, stiffness, pain, or other impairments is common. It may be from 
birth, or as a result of disease, age, or accidents. These disabilities may change 
from day to day. They may also contribute to other disabilities such as impaired 
speech, memory loss and hearing loss.
 People with mobility and movement impairments may find it difficult to 
participate when facing social and physical barriers. Some are independent,  
while others may need part or full-time assistance.

SLCN – Speech, language, and communication needs – A child with speech, 
language and communication needs might have speech that is difficult to 
understand, might struggle to say words or sentences, may not understand words 
that are being used, or the instructions they hear or may have difficulties knowing 
how to talk and listen to others in a conversation.
 SLCN is often called a ‘hidden difficulty’. This means that instead of 
communication difficulties people may see children struggling to learn to read, 
showing poor behaviour, having difficulties learning or socialising with others. 
Some children may become withdrawn or isolated. 

Mental health needs – Children can also experience mental health needs, 
such as anxiety, bipolar disorder, schizophrenia, depression, agoraphobia or 
Obsessive Compulsive Disorder that can act as barriers to their accessing the 
railway network. Mental health needs are also ‘hidden difficulties’, and it can be 
hard to identify when a child or person needs additional assistance. Anxiety can 
cause nervousness, apprehension and fear, which can all prevent a child or adult 
accessing a potentially busy railway station.

Examples of activities for many of these needs can be found within this booklet.  
If you require further help, please contact Community Rail Lancashire at  
info@downtheline.org.uk or call 01254 386 579.

To download an accessible version of this document, please visit:  
https://downtheline.org.uk/projects/the-railway-confidence-programme/
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Community Rail Lancashire is the umbrella organisation covering four community rail partnerships (CRPs) 
that cover a total of five lines or routes; one of the biggest groups of CRPs in the country. Community Rail 
Partnerships are designed to involve local people in the supporting and development of local and rural 
routes, services and stations. There are over 60 community rail partnerships throughout the country and 
these partnerships are part of a federation that is overseen by the Association of Community Rail Partnerships 
(ACoRP), a membership organisation that is supported by the Department for Transport.

Community Rail Lancashire is committed to educating young people of all abilities and backgrounds about the 
railway, to enable them to use it confidently and safely in the future.

The Railway Confidence Programme is Community Rail Lancashire’s special educational needs and disability 
programme, aimed at encouraging young people with additional needs onto the network. This programme 
can be used by anyone, and CRL is available to provide advice and assistance. Community Rail Lancashire 
delivers this programme in partnership with the Association of Community Rail Partnerships, Northern and the 
British Transport Police.

The production and printing of this document was funded by the Designated Community Rail Development Fund, 
Merseyrail, Merseytravel and Community Rail Lancashire.


