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"To be able to travel independently and safely gives individuals their 

freedom, and the abil ity to take control of their l ives. It  brings the 

person those feelings we all yearn for;  happiness, self -worth and self -

fulf i lment."   

- Dr Desirée Gall imore, The Essential Guide to Safe Travel Training for 

Children with Autism and Intellectual Disabil it ies  
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Overview 

This guide provides an overview of Community Rail Lancashire's 

(CRL's) Railway Confidence Programme for working with children who 

have SEND (Special Educational Needs and Disabili t ies) and mental 

health needs. It is intended to provide guidance and advice for 

teachers wishing to engage with the programme, and for those working 

within the rai l industry, including train operating companies (TOCs), 

station partnerships and community rail partnerships.  CRL strives for 

equality within all programmes, including education, and this docum ent 

is intended to provide advice for working with chi ldren with dif ferent 

types of SEND.  

This guide also outlines how the programme helps young people to gain 

the confidence to travel independently to become 'the passengers of 

the future'. This programme has been developed by Community Rail 

Lancashire in partnership with the Brit ish Transport Police (BTP), The 

Association of Community Rail Partnerships (ACoRP) and Northern, 

and is available can be used by any teacher, train operating company, 

station partnership or community rai l partnership.  CRL may be able to 

provide assistance if  required.  

It is important not to stereotype young people with SEND, and adapt  

sessions on a case by case basis, viewing all young people as unique 

individuals.  

Encouraging railway use in people of all ages and of al l abil it ies, 

needs, cultures and rel igions is also vital . The programme may also 

assist in helping some young people in seeking employment within the 

rai l industry. It is only by encouraging people when they are young that 

they wil l become l ifelong users, as well as view the railway as a future 

employment option.  

A range of travel skil ls are addressed within the Railway Confidence 

Programme; through init ial contact  with the school, planning sessions 

with the teacher, a train journey with selected act ivit ies , and with the 
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f inal aim of enabling young people to travel  confidently ( independently 

or with support ) when they reach an appropriate age.  These travel 

ski l ls may include the abil ity to plan and remember a route, making 

decisions, communication (such as asking for assistance)  and 

confidence.  

Community Rail Lancashire is the umbrella organisation covering four 

community rail partnerships (CRPs) that cover a total of f ive lines or 

routes; one of the biggest groups of CRPs in the country.  Community 

Rail Partnerships are designed to involve local people in the support ing 

and development of local and rural routes, services and stations.  There 

are over 60 community rai l  partnerships throughout the country and 

these partnerships are part of a federation that is overseen by the 

Association of Community Rail Partnerships (ACoRP), a membership 

organisation that is  supported by the Department for Transport.  

Community Rail Lancashire is committed to educating young people of 

all abil it ies and backgrounds about the rai lway, to enable  them to use it 

confidently and safely in the future.  
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“The Government is committed to ensuring that disabled people have 

the same access to transport and opportunit ies to travel as everyone 

else. Train Operating Companies are expected to train their frontline 

staff  in recognising people with hidden d isabil it ies and providing them 

with the appropriate assistance. The Department for Transport is 

funding the Rail Safety and Standards Board (RSSB) to undertake a 

competit ion, on making the rai lway more accessible to those with 

hidden disabil it ies. This competit ion consists of £380k of funding to 

demonstrate various ‘proofs of concept’ and wil l be launched in 

September.”  

- Peter Wilkinson, Managing Di rector, Passenger Services, Department 

for Transport.  
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Part Two 

Advice for train operating companies, Network Rail , community rail 

partnerships and station partnerships . 

This section of the guide is aimed at TOCs, Network Rail,  CRPs and 

Station Partnerships, and wil l help you to plan how you can be involved 

in the Railway Confidence Programme.  

Help is available and we recommend contacting CRL in the f irst 

instance if  you require assistance or advice.  

The programme aims to inst il confidence and excitement in young 

people with special educational needs and disabil it ies on the topic of 

the rai lway. It can be carried out in mainstream schools, which contain 

pupils both with and without special education needs, or with special 

needs schools, which provide specialist environments for those with 

SEND. Further explanations of SEND can be found within this guide.  

Community Rail Lancashire has developed this programme in 

partnership with the Association of Community Rail Partnerships, 

Northern and the BTP. We recommend developing your use of the 

programme in partnership with CRL, your local train operator  and, 

where possible, with the BTP and with other relevant groups.  

Working with young people with SEND can be seen as 'too dif f icult ' ,  

and this guide aims to challenge that misconception and clarify the 

simple processes and considerations you may need to make. All young 

people have the right to travel, and should have guidance to ena ble 

them now and in the future; especially when we consider that some 

young people with SEND wil l not be able to hold driving l icenses in the 

future.  

Working with al l young people is a rewarding experience; it gives them 

confidence and the abil ity to travel safely, it increases passenger 

numbers on our local l ines and it enables inclusion at a national level. 

It also t ies into the community rail strategy, enabling diverse groups to 
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access the railway and increasing community engagement, inclusion 

and cohesion.  

Types of special educational need and disabil ity (SEND)  

It is essential that the type of SEND requirements are known before the 

trip. Children with dif ferent needs wil l  require dif ferent approaches and 

activit ies, and it may be suitable in  some cases to group children by 

additional need for a trip, rather than by age , though this decision wil l 

be made by the class teacher.  

Prior to the visit, you should discuss a number of factors wi th the class 

teacher, including;  

•  Numbers and ages of children 

•  Sensory considerat ions  

•  Learning and social levels 

•  Safety considerat ions  

•  Hygiene needs 

A short train journey may be more suitable for some groups in certain 

cases; this should be decided with the class teacher. A list is available 

in the appendix (page 22), which outlines some types of SEND. This l ist 

is not exhaustive, but includes many of the common types of SEND that 

may be encountered in mainst ream and special needs schools.  

There is a wide range of research available to give additional advice on 

types of additional need; recommendations for reading and websites 

can be found in the further reading section on page 21. Some key 

websites include;  

http://www.autismeducationtrust.org.uk 

http://www.blueassistuk.org.uk  

https://www.makaton.org 

https://www.mentalhealth.org.uk  

http://www.autism.org.uk  
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A photo of two smil ing girls on a train. 

 

 

 

An example day 

This is an example programme outl ine, which you will plan  with the 

school teacher.  Further act ivit ies are available and can be found within 

this guide.   

Day One After contacting a local school, 

you must go into the school to 

discuss the pupils, their 

requirements and to develop 

the programme. 
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At this meeting you will discuss 

the needs of the pupils, 

including any specif ic safety or 

access needs, their academic 

and communication levels, and 

set the times and dates.  

 

You will also work together to 

decide which activit ies you wil l 

undertake with the class on the 

trip.  

Day Two  You will return to school on 

another day to meet the pupils. 

This is essential to ensure a 

level of familiarisat ion before 

the trip and also to discuss vital 

safety information with the 

group.  

 

You will explain where the 

pupils wil l be going and when, 

what to expect, and how to stay 

safe, using images to clarify.  

 

You will also bring activit ies for 

the young people to complete, 

that you wil l already have 

decided with the class teacher,  

that could include; a planning 

timeline for the intended 

journey, selecting what they 

might need to take on a normal 

rai l journey (such as a ticket, 
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water, or house keys), or 

looking at railway items and 

artefacts and creating artwork.  

 

Finally, there wi l l be time for 

questions.  

Day Three  You will meet the class and 

teacher at the station.  

 

You will have decided your 

activit ies ahead of t ime, but 

they may include; spotting 

station safety features and 

creating a mind-map picture 

sheet, interact ing with station 

staff  (where possible), 

undertaking a round-tr ip on the 

train and spotting landmarks on 

the journey, using t imetables, 

creating new safety signs, and 

many more.  

 

You will already have discussed 

this, but the journey should be 

f lexible within reason, based on 

the class teacher's need and 

recommendations, and may 

include a f inal destination or be  

a round-trip. The teacher may 

wish to request a destination, 

such as a café to pract ise 

further independence skil ls.  
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You accompany the class back 

to their  local station where 

there wil l be t ime for questions 

before they return to school.  

Follow up  Many teachers use the 

programme as a starting point 

for wider in-school projects, 

that may include half -termly and 

termly schemes of work such as 

within English or art. Discussing 

this with the teacher may result 

in addit ional work being 

produced, which you can then 

display.  

 

There may also be funding 

available for stat ion projects 

with schools, such as artwork, 

planting, media and 

performance.   

 

There may be further rail  considerat ions to make, including but not 

l imited to;  

Dif ferent types of 

stations  

Large stat ions may be 

overwhelming for 

some pupils, but also 

provide a great deal 

of learning 

opportunit ies 

including interacting 

with staff . This should 

Smaller stat ions may 

be easier to cope with 

for some pupils, and 

this should be 

discussed with the 

teacher. However, i t 

may mean there are 

no rai l members of 

staff  to interact with.  
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be discussed with the 

teacher.  

Levels of staff ing A large staff  base will 

enable you to work 

with multiple classes 

within the same 

school.  

A small or part-t ime 

staff  base will l imit 

your abil ity to work 

with multiple classes, 

and you may wish to 

specify that you are 

only able to work with 

one group. We 

recommend 

requesting the oldest 

year group, in order 

to be able to work 

with them on a yearly 

rotation. You may 

also wish to approach 

other groups such as 

the BTP to request 

additional help.  

 

With and without a 

private room 

Having a private room 

is very useful for 

storing coats and 

bags, undertaking 

activit ies, and eating 

lunch.  

 

If  you do not have 

access to a private 

room, you may wish 

to consider asking the 

class teacher to 

arrange for lunch in 

school. You could 

alternatively arrange 

a dif ferent end 

location, such as a 

museum or a park 

(weather dependent).  
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Remember! 

Clipboards should be 

given to pupils to 

enable them to 

complete work on the 

train.  

 

Alternative locations Alternative locations 

such as parks, 

museums, cafés and 

galleries can add to 

the social and 

confidence 

experience, giving the 

children new learning 

opportunit ies.  

Clarify with the 

locations beforehand 

if  there is a charge, 

and ensure that the 

class teacher is 

aware of this charge 

to the school, as well 

as deciding together 

if  the location is 

appropriate and 

reachable from the 

train station (taking 

access requirements 

into account).   

 

Remember! You must 

make sure that there 

is toilet access, and 

consider that it may 

need to be a disabled 

toilet faci l i ty.  

 

 

 

Remember; confidence and inspirat ion is the goa l!  
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Activity suggestions and considerat ions 

 

Many children who have SEND wil l be able to part icipate in the full 

range of academic activit ies that can be offered  (see 

www.downtheline.org.uk for school act ivity examples). However, there 

will be some young people who have specif ic needs which will need to 

be considered. The list below sets out some of the areas you may need 

to take into account. Remember, these must be selected in partnership 

with the class teacher or other staff  members, as they wil l know which 

activit ies are appropriate and can be completed by their pupils , and 

some alternations may sti l l need to be made to activit ies where 

requested. 

This l ist outlines some activity considerations you may need to make 

when discussing different types of SEND. However, the class teacher is 

best placed to inform you, and this  l ist  is intended to help with general 

activity development; 

 

Need Activity 

Motor skil ls (general, arms, trunk, 

head, legs) 

General; Some or all of the 

below. 

Arms; visual act ivit ies, 

discussions, digital work where 

able. 

Legs; presume wheelchair/frame 

use (trip considerat ion), rest 

spaces and t imes, speed of 

movement considerations.  

Trunk; visual activit ies, 

discussions, digital work, work 

with hands.  
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Head; visual activit ies and 

discussion.  

Sensory (touch; posit ive and 

negative) 

Posit ive to touch; games, play 

dough, act ive movement, dance, 

artefacts from the railway.  

Negative to touch; visuals, 

discussions, writ ing postcards, 

t imetable mathematics.  

Sensory (sound; posit ive and 

negative) 

Posit ive to sound;  music, train 

travel.  

Negative to sound; possible tr ip 

consideration, visual sessions, 

interactive sessions. 

Hearing Impairment; visuals 

(objects of reference, photos, 

videos), matching and 

timeline/organising activit ies.  

Sensory (sight and light; posit ive 

and negative) 

Posit ive to l ight;  videos, train 

travel, i -spy. 

Negative to l ight;  interact ive 

activit ies such as play-dough. 

Visual Impairment; sound use, 

soundscapes, discussion. There 

may be a guiding requirement 

which may require facil itat ion.  

Behavioural needs, ADD/ADHD Challenging behaviour and 

language/ADD/ADHD; frequent, 

small, engaging act ivit ies, back 

up options.  

Speech and language, interaction  Overt speech and 

language/interact ion; discussion, 

video, movement.  
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Negative to speech and 

language/interact ion;  activit ies to 

undertake independently, relevant 

to interests.  

Language communication barrier ;  

work with teacher to assess 

curriculum level, set activit ies at 

this level.  

Anxiety and some other mental 

health needs 

Journey anxiety; preparation in-

school (Incl. videos and photos), 

social story cards, l ine map to 

follow en-route (station counting), 

visual and written personal 

t imetables  

  

The following l ist contains specif ic act ivity examples which may be 

undertaken by a range of pupils. The teacher will be able to determine 

which are appropriate;  

 

General activit ies Benefits to pupils  

Identifying stat ion icons and 

designing our own  

Ensuring children understand 

station signage.  

Identifying safety signs and 

designing our own  

Ensuring children have a clear 

understanding of safety. 

BlueAssist card practise writ ing  Giving children with 

communication needs the ability 

to communicate without talking. 

Travell ing along the set route and 

then labelling and i l lustrat ing a 

line map to identify landmarks  

Ensuring children know the route 

they have taken and can identify 

it.  
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Journey planning before the trip 

with a visual t imetable format, use 

of t imetables for some pupils 

where appropriate  

Enabling children to plan their 

own journeys and better learn a 

route. 

Coping with change; discussing 

change when it  happens (such as 

cancelled journeys) and creating 

stories (pictorial or written) to 

explain what we can do when this 

happens  

Giving children the abil ity to cope 

when things change, increasing 

their resil ience and confidence.  

Preparation for tunnels, noise, 

crowds - discuss possible 

strategies with teacher, such as 

counting stat ions, mindfulness 

activit ies, and practise these in -

school 

Giving children with sensory 

needs strategies to enable travel.  

Purchasing tickets - where 

possible, a member of t icket off ice 

staff  can be available to 'sel l '  

(without cost) t ickets to pupils, 

where they should ask for a sing le 

or return, as well as their 

destination name 

Enabling children to travel 

independently in the future by 

pract ising interact ing with staff .  

Remembering the route game - 

representative brings pictures of 

the route which children must 

order (following the trip) 

Ensuring children will be able to 

identify and independently use as 

route again in the future. 

Using play-dough to create trains 

and passengers, creating verbal 

and non-verbal travel stories with 

them 

Giving children with 

communication needs the ab ility 

to demonstrate their learning non-

verbally through play.  
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Writing postcards following the 

journey (pictorial and written) to 

explain the route and processes  

Ensuring children can 

demonstrate their learning, as 

well as their level of enjoyment . 

Soundscapes of the journey which 

pupils can then describe and 

discuss 

Giving children with visual 

impairments a preparatory 

experience. 

Creating a dance to explain the 

journey we took  

Ensuring children with 

communication or focus needs are 

able to communicate their 

learning in an engaging way. 

Examining and discussing rai l 

artefacts such as hats, uniforms 

and signs 

Children are able to relate to 

parts of the railway before 

undertaking the tr ip .  

Spotting features from the train 

using an i -spy, such as local 

landmarks, farms, towns and 

other key locations 

Ensuring children are identifying 

features of the route as they 

travel.  

A range of art act ivit ies  Artwork both before and following 

the trip to ensure children are 

engaged and can relate to some 

or al l of the programme 

Station checklists to check the 

station is safe  

Children feel they have a 

connection to the station by 

'checking it '  for the rai l company 

Packing a fake bag to prepare for 

a trip ( laminated cards)  

Children understand what they 

need to take (they may need 

medication such as inhalers) and 

that a ticket or money for a t icket 

is a requirement.  

 

Examples of activit ies can be acquired by contact ing Community Rail 

Lancashire. 


