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Overview
This guide provides an overview of Community Rail Lancashire's (CRL's) strategies for
working with children who have SEND (Special Educational Needs and Disabilities) and
mental health needs. CRL strives for equality within all programmes, including education,
and this document is intended to clarify some approaches for working with children with
different types of SEND.
This guide also outlines CRL's 'Railway Confidence Programme', and the process by which
CRL assists young people with additional cognitive or mental health needs onto the railway,
aiming to build confidence and enable the passengers of the future. This programme is
carried out in partnership with the British Transport Police (BTP), The Association of
Community Rail Partnerships (ACoRP) and Northern, as well as Virgin Trains.
CRL ensures that it does not stereotype young people with SEND, and adapts sessions on a
case by case basis, viewing all young people as unique individuals.
CRL also recognises the need to encourage railway use in people of all ages and of all
abilities, needs, cultures and religions. We are committed to encouraging use of and
employment within the railway, for a full range of people within society. It is only by
encouraging people when they are young that they will become lifelong users, as well as
view the railway as a future employment option.
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Community Rail Lancashire’s Railway
Confidence Programme
Aims and Objectives
-

To expand Community Rail Lancashire’s education programme into non-mainstream schools
To offer young people in Special Educational Needs and Disability schools the chance to
experience the railway, as well as increase their travel confidence
To increase the confidence of parents in family train use
To increase diversity and inclusion on local and national railway lines

Target Audience
This programme is largely aimed at SEND
schools; however, mainstream schools could
opt into the programme for all or some of
their young people if they required it. SEND
schools can also opt for the standard
academic CRL programme if they prefer.

The programme will be most beneficial for
young people who need to increase their
confidence surrounding independent and
group travel, or who require a clear step-bystep guide to railway use.

The Programme

The programme begins with a presentation (photo and video), including some of CRL’s artefact
collection (hats, lamps, lookout items etc), but is largely focussed on the practical steps needed to
use the railway and what to expect during a journey. Activities may also include a safety talk with
CRL or BTP staff, a 'bag packing' activity where children learn what they need to take on the train,
and route planning or preparation activities. Art activities can also be easily accessed by all and are
very enjoyable.
Following this presentation, young people are met at their local station to take a trip to Preston or
Accrington, or in some cases, to undertake a short train journey and return to school (based on
individual group needs). Before departure and where possible, local station staff will ‘sell’ children
tickets (that CRL has pre-printed) to give the young people practise ‘purchasing’ a ticket.
Young people have an i-spy during this trip (where relevant) to practise their identification of local
area landmarks. At the station, young people stay in one group and have a station tour. This tour
focusses on how to use a station, people who help us, and what to be aware of, and may include use
of OOR (objects of reference) such as photos or items to assist in children remembering and
recognising items and places on the station (for example, a model train or small timetable). This is
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then followed by an additional safety talk to ensure full information retention, either by a BTP officer
or a member of CRL staff.
Lunch can be in the community hub at Preston, provided by Virgin Trains, if there is only a small
number of children, but may need to be independently arranged. There is plenty of space at
Accrington for lunch. A further possibility is arranging a trip to a local café to practise social skills
and scenarios, or in some cases, eating lunch on the train.
Following lunch, young people may have a checklist to independently follow as appropriate, which
guides them through the process of using the railway. They use the list as independently as possible
to demonstrate their knowledge. Staff at the station should be aware of this taking place in order to
facilitate any possible questions, and in order for the young people to be aware of which members of
station staff can assist them, as it is important to practically experience this on the day. Children may
also complete a line map with the features they saw on their journey, depending on time.
CRL then escorts the children back to their local station. CRL will also provide all the children with
the standard ‘Passport Pack’, as well as additional guidance for parents and a BlueAssist ticket card
for later use with an explanation letter. Children may also practise writing these on the day of the
trip, or when they return to school.

For further information on the BlueAssist scheme, visit; http://www.blueassistuk.org.uk
Outcomes
-

Engaged SEND young people in CRL’s education programme
Increased confidence of SEND young people in railway use
Increased inclusion and diversity on local and national railway lines
Benefitting and enabling the passengers of the future
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Education guidance; working with special schools,
groups and individuals.
Types of SEND
It is essential that the type of SEND requirement is known to CRL before the trip. Children
with different needs will require different approaches and activities, and it may be suitable in
some cases to group children by additional need for a trip, rather than by age, though this
decision will be made by the class teacher.
Prior to the visit, CRL staff will discuss a number of factors with the class teacher, including;
•
•
•
•
•

Numbers and ages of children
Sensory considerations
Learning and social levels
Safety considerations
Hygiene needs

SEND does not exclude children from Accrington or Preston’s education room, but
considerations as to individual needs and CRL’s ability to meet these needs must be taken
into account, and a short train journey may be more suitable for some groups in certain
cases; this should be decided with the class teacher.
ASD (Autism) - Autism is a lifelong developmental disability that affects how people
perceive the world and interact with others.
Autism is a spectrum condition. All autistic people share certain differences, but being
autistic will affect them in different ways. Some autistic people also have learning disabilities,
mental health issues or other conditions, meaning people need different levels of support.
Aspergers - Asperger syndrome is one of several previously separate subtypes of autism
that were folded into the single diagnosis of autism spectrum disorder.
Affected children and adults can have difficulty with social interactions and may exhibit a
restricted range of interests and/or repetitive behaviours. Motor development may be
delayed, leading to uncoordinated motor movements. Those with Asperger syndrome do
not have significant delays or difficulties in language or cognitive development.
BESD – Behavioural, emotional and social difficulties - Behavioural, emotional and social
difficulties (BESD) is an umbrella term to describe a range of complex and chronic difficulties
experienced by many children and young people. The special education needs and disabilities
(SEND) code of practice describes BESD as a learning difficulty where children and young
people demonstrate features of emotional and behavioural difficulties.
The term behavioural, emotional and social difficulties (BESD) covers a wide range of special
educational needs. This includes children and young people with emotional disorders and
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conduct disorders/hyperkinetic disorders – including attention deficit disorder or attention
deficit hyperactivity disorder (ADD/ADHD).
GLD – Generic learning difficulties – GLD is an umbrella term to describe any one or more
of the difficulties and impairments in this list.
HI – Hearing impairment – Hearing loss, also known as hearing impairment, is a partial or
total inability to hear. A deaf person has little to no hearing. Hearing loss may occur in one
or both ears. Hearing impairments may cause difficulties in communication.
VI – Visual impairment - Visual impairment is the functional limitation of the eye or eyes or
the vision system, with regards to level of vision for an individual. Visual impairments can
create significant difficulties when it comes to travel and parts of everyday life.
MLD – Moderate learning difficulties – The general level of academic attainment of these
learners can be significantly lower than that of their peers. Generally they may have difficulty
acquiring literacy and numeracy skills. Other difficulties may include associated speech and
language delay, low self-esteem, low levels of concentration and underdeveloped social skills.
PMLD – Profound and multiple learning difficulties – People with profound and multiple
learning disabilities have more than one disability. Their main disability is often a profound
learning disability. This means they need a high level of support, and they might have other
disabilities as well, including physical and mental health considerations. People with profound
and multiple learning disabilities may need a lot of support and they may also find it very
difficult to communicate.
SLD – Severe learning difficulties - A severe learning disability will be identified at birth or
in early childhood. Someone who has a severe learning disability may; have little or no
speech, find it very difficult to learn new skills, need support with daily activities such as
dressing, washing, eating and keeping safe, have difficulties with social skills and need life-long
support.
MSI – Multi-sensory impairments - Children who have a multi-sensory impairment have
both vision and hearing loss. Their sensory loss may be present at birth or acquired later.
Some of these children also have medical, physical and cognitive disabilities. MSI impacts on
all areas of learning and children may need additional support to learn to communicate and
develop socially.
PD – Physical difficulties - Many causes and conditions can impair mobility and movement.
The inability to use legs, arms, or the body trunk effectively because of paralysis, stiffness,
pain, or other impairments is common. It may be the from birth, or as a result of disease,
age, or accidents. These disabilities may change from day to day. They may also contribute
to other disabilities such as impaired speech, memory loss and hearing loss.
People with mobility and movement impairments may find it difficult to participate when
facing social and physical barriers. Some are independent, while others may need part or
full-time assistance.
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SLCN – Speech, language, and communication needs - A child with speech, language and
communication needs might have speech that is difficult to understand, might struggle to say
words or sentences, may not understand words that are being used, or the instructions they
hear or may have difficulties knowing how to talk and listen to others in a conversation.
SLCN is often called a ‘hidden difficulty’. This means that instead of communication
difficulties people may see children struggling to learn to read, showing poor behaviour,
having difficulties learning or socialising with others. Some children may become withdrawn
or isolated.
Mental health needs - Children can also experience mental health needs, such as anxiety,
that can act as barriers to their accessing the railway network. Mental health needs are also
'hidden difficulties', and it can be hard to identify when a child or person needs additional
assistance. Anxiety can cause nervousness, apprehension and fear, which can all prevent a
child or adult accessing a potentially busy railway station.
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Activity suggestions and considerations
As previously stated, many children who are SEND will be able to participate in the full
range of activities offered by CRL. In the case of necessary adaptations, please see a brief
outline below;
Need
Motor skills (general, arms, trunk, head,
legs)

Activity
Arms; visual activities, discussions, digital
work where able.
Legs; presume wheelchair/frame use (trip
consideration), rest spaces and times, speed
of movement considerations.
Trunk; visual activities, discussions, digital
work, work with hands.
Head; visual activities and discussion.
Positive to touch; games, play dough, active
movement, dance, train material
identification, sensory writing.
Negative to touch; visuals, discussions,
writing postcards, timetable mathematics.
Positive to sound; music, train travel.
Negative to sound; possible trip
consideration, visual sessions, kinaesthetic
session.
HI; visuals (OOR), cue cards, matching and
timeline activities.
Positive to light; videos, train travel, i-spy.
Negative to light; kinaesthetic activities.
VI; sound use, soundscapes, discussion.
There may be a guiding requirement.
Challenging behaviour and
language/ADD/ADHD; frequent, small,
engaging activities, back up options.
Overt speech and language/interaction;
discussion, video, movement.
Negative to speech and language/interaction;
activities to undertake independently,
relevant to interests.
Language communication barrier; work with
teacher to assess curriculum level, set
activities at this level.
Journey anxiety; preparation in-school (Incl.
videos and photos), social story cards, line
map to follow en-route (station counting),
visual and written personal timetables

Sensory (touch; positive and negative)

Sensory (sound; positive and negative)

Sensory (sight and light; positive and
negative)

Behavioural needs, ADD/ADHD

Speech and language, interaction

Anxiety
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The visit to school
In the case of many SEND needs, sessions many only need small amounts of modification
from the session delivered in mainstream schools. Others will need significant adaptation,
including in length of presentation, presentation style, equipment, and interactivity.
Activity suggestions made above are not exhaustive, but will help with initial ideas. Speaking
to teachers before the visit to set the activities to be carried out is essential, to avoid any
assumptions or stereotypes and ensure a fully enjoyable and beneficial experience. Further
details can be found in the programme outline in this document.

The trip
As with the visit to school, adaptations should be made on a case by case basis. Some
groups may be able to come to Accrington or Preston and experience all or most of CRL’s
mainstream school programme. CRL aims to ensure where possible that all groups will be
able to use the train during the Railway Confidence Programme, as this is an essential part
of the learning process. Further details can be found in the programme outline in this
document.
For other groups, a trip of a short length to experience and become familiar with the
railway may be most appropriate. This trip may include travelling 3 or 4 stops along a line,
disembarking, and re-boarding to travel back (where train times allow), or travelling down a
line to meet alternative transport to return to school (a school minibus or coach, for
example).
Considerations may include; sensory needs, access requirements, safety needs, hygiene
requirements and individual needs. Discussion with the teacher is essential to plan a suitable,
safe and enjoyable trip.
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Safety considerations and adaptations of behaviour
Different SEND young people will require different safety considerations and different types
of behaviour from CRL staff.
Some young people will have a very good understanding of personal safety on the railway,
and others will have less understanding. The main consideration is ensuring that all
accompanying staff are aware of requirements prior to the trip, and that they have had the
opportunity to fully discuss any of their safety concerns. Staff at relevant stations and on
relevant trains should also be informed ahead of the trip, not only in cases of physical access
requirements, but when school staff may consider it to be necessary.
Access to disabled bathroom facilities is extremely limited, and where these will be
required, it forms part of the planning process. Accrington has a disability-access bathroom,
but it does not include changing facilities.
CRL staff will adapt their behaviour and language as needed, following discussions with the
class teacher. This may include levels of sound, gestures and vocabulary level.
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